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LANGUAGYE ATTITUDLS AW TLACLYE. TOUCATION
Ellen A, Froener

For part of the time, 1 shall askyou to assume that

Thomasin is speaking, Thomasin is a new college graduate,

an kEnglish major who is seriously concerned about the respon-
sibilities of her first teaching position,. After two months!

time, she realizes that she

ED052181

now represents knglish to about

125 voung pecople in her ninth and eleventh grade classes,
Why a concentration on Thomasin (it could as well be

Thomas) in considering the topic of language attitudes and

teacher education? 1 shall answer ths guestion by using

this quotation from Dante Gabriel Rossettii

"A sail, spark-white upon the space o seca,

Can pin a whole horizon into place.,”

The plan of attack sounds ambitious, but if the whole

horizon is not pinned into place, then at least the attitudes

that a brand new knglish teacher expresses in relation to

language may lead to some questions: Have 1 ever met a

Thomasin? Is she typical? Would 1 want her to be? Or do
I sincerely hope that t.iere is only one Thomasin in the

professional world and that there are no Thomases?

But first we need to listen to this new Lnglish teacher,

What are her attitudes toward language? Toward the English

language with which she has grown up, as have also mcst of

her 14 and 16 year old students? llow does she feel toward

these students as users of language? How does she feel

toward teaching?

We come upon Thomasin just as she has finished going

through the QOctober issue of the Reader's Digest, One of

the cxperienesd tse2-i:cs has told her that the section

"Quotable (uotes" is often a

good source of topics for class
themes:
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"Maybe it i, 1 have never tried it, but aren't the
ideas hard to come to cold? 1 sec a quotation herc, though,
that sets me to wondering what my own ideas are: 'The great-
est educational dogma is also its greatest fallacy: the
belief that what must be learned can necessarily be taught,?

(gydney J, Harris in "Quotable Quotes," Reader's Digest

(October 1970) 24:

"]l am not sure how Sydney J, larris is using the word
taught and so I can't say exactily how I fcel about his state~
ment, Ii strikes me that his idca of teaching may be narrow,
A few months ago I would have passed the whole thing by, but
now I w{E@der about such words as taught and tcaching. What
do people have in mind?

"I remember one »f my knglish teachers saying that the
best methods in teachiag languagze are the intangible ones,
I've noticed that history and science teachers find it hard
to understand what goes on in a good composition class,

Art teachers come claoser, MNcow that I have taught a little
while, 1 can sce the point better than I did, A person'ts
language i§ part of him, and teaching is a matter of helping
the student develop in respect to language, That puts the

main emphasis on the individual-using-language, For one thing,
it seems logical to do this, and for another thing, it is

poor psychology to play down or ignore something that means

as much to an individual as is own languagec,

"I wonder if this profession that I am now in has ever
really solidly tried to mect the criticism of these who
feel left outside as far as Lnglish goes, You have met
it, I'm sure ~- the quizzical smile, the tolerant stare,

I baven't e¢ncounterca the disdainful shrug yvet and hope
I won't,

"John, a pre-med I met when 1 was working at the hosp-

ital, is an example of how some people fecl about Lnglish,

He said that he couldn't see much sense in most of it, Did
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he like to read when he was in high school? Yes ~-- loved

it -~ A Separate Peacc, The Pcarl, storics and novels by
P » .

ltemingway, and Conrad especially, But some of thosc carly
English writers? Oh, no, Spenser, Addison, Lamb -- and

-

.4‘1
John? 1 agree ~- oh, no, The Contemporary Litora'\re and

Creative driting classes were fine, In Creative YWriting,
he had a teacher who could recad his compositions aloud in
such a way that they had sounded pretty good, and he was
proud to claim ownership, John is a grcat trapper and likes
to write zbout the north woods, Through the cncouragement
of this Creative Writing teacher, he ha& one of his compo-
sitions published as an article in a naturec magazine, and
sinee then he has had two more p:blished on hisg own, Js
for the grammar work in his regular Lneglish classes (what-
ever he meant by grammgr), it was worse than the carly English
writers, lle has not studied any languages other than Lneclish
as yet, and he is not surc ecbout ever makine the srade,
However, he grow uvp speaking ﬁreem at heme with hisg parects
who came from Grecce, and no“Aﬁguld like to learn to road th-
languusgce, Jobn alse had something to say about his most
rccent English class, le took Freshman Bnglish when he
graduated from high\ schocl and went away to college, but as
he found the course, ‘'n his words, 'the less said the better,!
"l bave a notion that John's Crcative Writing teacher
put the main imphasis on the individual-using=-langcuzge, I
have a notion, too, that this emphasis is likely to be true
of Crecative Writing classes while in the rezular Lnelish
classes, the focus is more on the language as such, In
fact, John did not consider Crecative Writing to be English,
I have found others who think the same way -- even Lnglish
majors preparing to teach,
"This makes me remember something I would like to vote
for iﬁApreparation of English teachers ~- much more understand-

ing of the creative process, both through study and through
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experience in writing, (And T don't mean by this a course
aimed at students interested in being professional writers,)
I also think that people who are going to teach high school
Inglish should appreciate how well children and adolescents
cxpress themselves creatively irn language and how natural

it scems to be for them to do this, WMy Lknglish bcthods
teacher haA\a hard time convincing us o€ the fact, but her
illustrations finally brought some light, Wlaybe we hadn't
given the subjcct much thought and also, by the time a person
is a college senior hec may have heard too many negative
comments about the language of young people to have faith
left,

"If T am going to place my emphasis on the individual-
using- language, then I will need to knew much more than
I donow about the process of writing and also about the
language itself and the individuals who use it., Illow did
1 Acquire this zcal to tcach the hard way =~ hard in onc
sense but easier in another?

"As I look back on my student teaching last spring,
there was one experience that set me thinking more than any
other, I agked mv ninth grade students to write down the
thoughts of a character from one of the short stories that
they had recad, The situation could be a new one (thouqh‘
in keceping wiih the character chosen), or it could come
directly from a story, The ninth graders really dug into
the assignment,

"Up to this point everyone seemed happy, but now the
fog drifted in, Analysis of the writing led to cdismay,

One . 2ntence fragment after another! That is, they were
fragments according to the way the students, the room teacher,
and 1 had been taught, 1 felt 1ike a heel giving such low
grades for all the frag's, but the English Department consid-
ered the ninth grade an especially strategic time to come

down heavily on this ierron'ﬂ The student could raise his



grade somcwhat by rewriting his cntire composition, 'correcct-
ing' the sentence fragcments, It was suggested thav 1 might
like to seoften the ef{fect of the low gradaPy complimenting
the student on contertt and by using his first name in my
vritten comments (to give the nmersonal, intcrcsted t-uch,

I suppose, but does it compensate for infringements on the
attitudes and confidence\Qf the individual-using=lancuage?),
"The whole thing scemed wegng, 1 did some thinking

and reading and came to a number of conclusions, The ninth
graders were writing down the thoughts of a character,

They were doing so in a natural and realistic way and in an
accepted form for this kind of situation, Instead of using
the rigid error-conscious approach, I\might have lecd my
students to understand that there is morc than one way for

a composition to develop, l[iere == in their writing this

time ~- th» natural development was according to the associa-
tion of thoughts or details, JAnother time ~-- in another

kind of writing -~ thec development might bhe ordered by a
controlling ideca, If I had only recognized thesec differ-
ences, ﬁ?uld have becen working with the individual-using-
language, Instead of spreading a pall over a languagec situa-
tion, I could have made the whole thing really worthwhilec

for the students, And the individual's use of language

would have been respected, This point about respect for
arother's language comes up in discussions of regional and
social dialects =~-~ but isn't it something to think about

at ail times?

TFrom the experience, I alsc came to a better understand-
ingpfow literature ani language can contribute to each other,
I became more conscious of the kinds of situations in which
authors use minor sentence types, Next semester ?11 be

tcaching A Talec of Two Cities and I've been rereading the book,

I have noticed how Dickens uses sentences other than the
subject~-predicate type in scenes where there is tension and

strong emotion ~-- the gathering of forces in Saint Antoine,
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the storming of the ldastille, the recading of a stratercic
document, a vote lcading to a condemnation to death, the
escape by carriage out into the open country,

"And so a writer has resources available that he can
use in order to accomplish a certain purpose, «hat purposc?
In the answer to this quesgtion, literature and languagc
come together, but fwhat purpose! throws the cmphasis on
content first and that is where it should be, I am afraid
that 1 am beginning to sound like my Lnglish lethods teacher,
I didn't think that I ever would,

"Katherine hansfield is another Zood author to usc
in illustrati‘%_how a minor sentence type can serve a purpose
or create a certain effect, 1 wonder why her story “lha
Wind Blows! isn't included more often in books for high school
students rather than two or three of her others that arec

easier 1o find, It cxuvwresses w0 well the tumult in the ono-

tions of a young pgirl, [}atherinc l.ansfield, UBliss and Qther

— R

Stories (New York: Alfred A, Kknopf, 1920)J Lhatherine Mansg-
field is onc of my favorite authors, alzzough I can see that
high school students might not always fecl as I do, The
wind in this story evidently symbolizes tumult, restlessness,
rebellion, but the difference in the degree of separation
from the home or the finality of the separation is suggested
by the use of the comma at the beginning ('The wind, the
wind') and the dash at the end ('The wind -- the wind®),

So ceven punctuation can be taught as a resource that
a writer has available, Waybe I can Zet across to students
that back of what they read is a writer, liere teachers have
stressed biographical details, but I would rather stress a
human being at work, sometimes making choices consciously,
intentionally, and other times going ahead as if the material
were in control and shaped the expression, Who knows for
sure always which it is? Anyway good writing does not come
all weatly packaged, It comes as the result of the efforts

of an individua%, out I wonder if this is the impression
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that is often enough left with hieh ¢chool studentsg ~- or
with college studente prepavine to tecsch rnelish,

"1 have been going on at length about something that
bappencd to me as a student teacher and on what crew out
of it, The experience was 24 sicnificant once for me and
contribuvted to shaping zome of the sttitudes 1 have about
tecaching vm languare,

"Perhaps I should explain that while I believe teachers
should not ride rouchshod over the language of their student s,
this does not mean that just anytvring roes, Cf course there
is a strong subject-verb pattern in Inqligh, but eother kinds
of sentences have a place and stuouvld Ye rosnected, Nhy onot
capitalize on the fact thut comparienn and contract add
interest and heichten leavrnine? As lancuage was taught to
me -- in collegec too -~ it all sccm)&so rigid, so inescapable
and absolute, It was all one tone.

"T am finding that teaching languagec is like an art,

It is hard to see how it can be done mcchanically, 1 wish

I knew more about how language works, I am aware tha* most
children develop remarkably in language during the pre-school
years, llow does it happen? Nature and nurture, inner mat-
uration, interaction between the child and his environment =-
familiar terms of psychologists, Are there more applications
to English teaching than is commonly thought? Listening
seems to be accepted as important in language development
(along with repetition), but isn't it the lictening that

the youngster does when he is concerned, intercsted, and
involved that counts especially ~-- as also the hind of social
and physical environment in the classroom and the response

to this environment through using language, expressing rela-
tionships, experimenting, defining, organizing? Hard to pin
down? llard to test? Maybe I am getting into some of the
intangibles, but more and more I find mysclf believing in

the rightness of the comment that I mentioned awhile ago,

made by one of my English teachers -- that the best methods
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in tcaching languags arc the intanegivle onecs,

"1 curn sen heow roading becomes fmpeoriant ot studert?s
! H L — e Cy ey e
develonment as u uscr of langguagc, Pobave nover btaugod
Sheila Burnfordte Tas lneredible Journey, Lut 1 verrowed it

last year from ay sister, who was in the seventh grade at
the time, and 1 e¢njoyed reading about the three animals on
their journey =~=- the old white Lnglish bull terrier, the
young red-gold lLabrador retriever, and the wheat-colored
Siamese cat, Lach aninal has a distinct personality, The
young Labrador is the leader, but at a personal sacrifice ==
he has to manave to taike the other two with him 2ll the way,
At the very end, thoughy  the attenticn is5 not on the young
leader, It is on the Sié"terricr with his nautical roll and
the Siamesec catlwho came running at lightning speed so that
the two could finish the incredible journey together, In
all of this, there is the interest of following & struggle
against obstacles, oftern a high~tension strugglce and fierce
fights,

"My sister said that she and her friends in the seventh
grade liked the book very muca, The content carries the
reader alcng even when the sentence structure and vocabulary
must be really challenging, This is a fortunate combination
because when a reader participates in the events and scenes
in the story, he is also participating in the language,
Seeing to it that students have a chance to do this kind
of reading is one of the intangible ways in which language
is taught, DBut try to convince peoplel! I remember with what
finality I was hanqed the language textbook at the beginning
of the term -- a 'here-it-is,!?

"] have already learned the importance of using judg-
ment in the teaching of language -~ when not to take up
certain details as well as when to take them up, with whom
to take then up, and how much time one should spend on them,
I believe that with most seventh graders it would be good

to call attention to some of the sentence structure and word

cC
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choice in The lncredible Journey. #lso, the content could
stimulate the group writing of scntences ~- or should 1 say @ﬁﬁ@y
Enner335§KSome of my Jjunior and senior high school teachers

used the method of having a class work out sentences toaefhcg
either to help students see and hear different ways of expressing
the same idea or to teach a term in grammar like infinitive

or adjective clausc, As 1 remember these bnglish clasces,

we worked on getting the best sentences possible, giggz and
effective were the watchwords, I am confused now by some

of what 1 see in textbooks and in accounts that teachers
write about their classes, To what C\tont should the methods
of the linguist and the methods of thi/ukachcr be parallel?
Is there a confusion of aims within the noglich toachiag
profession?

"An English major friend of mine tells me that she ie
afraid to tr, having students composc¢c scntences together,
She says that she could never be sure about the language
problems that might come upe 1 fcel a little like that,
but I dare my fate and use the method, I don't like to
place all of the responsibility on the alma mater, but English
majors should certainly have a solid and comprehensive
background in language, I have discovered that one needs
to know much about many details,

"Sometimes we are unsure of ourse{E}es because we do
not have enough background, and sometimes We are too sure
for the very same reason, as I was when I marked all the
frag's or as my friend was when she explained slow as the
adjective form and slowly as the only adverbial form,
Fortunately, another time both of us will be able to offer
our students a richer\experience because we have informed
ourselves about the detail in language, I feel the same
way about vocabulary, I want to add to the studentfs
understanding of how words are formed and how they function
and what relationships they have with humanity, I feel

that 1 pass over golden opportunities\to do this when material

ERIC
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i¢ being listened to or read -- simply because I donft have
enough backgrnﬂaﬁ to know what to lookx for,

O You ) WA, )

: : this Goaw. v e ... students experience language

as something alive and enercetic, T kecp looking and listening

for striking illustrations of language in action todaﬂvgﬁﬁﬁwd
————————— licre Thomasin went on te describe her recent success
in finding two companion selections from an area newspapcr,
Une selection was a feature article and the other a letter
to the editor, Becth contained key-idea verbs that illustrate
an old but still active process in the lrelish language =--

shun-piked and sputnik-panicked, Doth selections contained

argument, one through narration and description and the other,
through the statement and arrang:ment of Aheas. For Thomasint's
eleventh grade students, the two selections taken together
offered a range of interest in subject matter,
Is Thomasin a typical new graduate in a first position
as a high school tecacher of Lknglish? WwWould we want her to be?
We started with these questions, The answer to the
second is a matter of personal conviction, For my part,
1 would like to meet many Thomasins in the proiession, The
answer to the other question (ls she a typical new graduate?)
will be related to one's experience, Wy own tells me that
she is only somewhat typical,
Not all of Thomasin's attitudes could be reflected
within the time that she talked, Her interest in teaching
is typical of new grad'iates, but her strong interest in lan-
uage teaching may be unusual, When Thomasin says that she
is insecure about many details involved in language, she
shares a feeling with other new graduates, lowever, she
may be more observing than is usual, and she may raise more
questionss She demonstrates initiative, although she also
adds her complaints to the familiar and often justifiable
cry of knglish majors that the alma mater did not provide
a comprehensive enough background for the teacher of lan-

guage,
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| 7 1f l_were to summarize the way in which Thomasin is nct so
! i -
typicai, I would say that it is a morc than usual awareness

of language as being significant in the lives of her studont=,
Themasin favors the positive approach rather than the negative
in both methods and materials, She is interested in how
language works, She believes that teachers nced to have

faith in the intangible (but nonctheless direct) ways of
teaching languagc, She also takes the attitude that Lnelish
tcachers have a definite responsibility to intoerpret current
usage as accuratcly as possible, Through their obscrvations
of the Lknglish language and threoush o Larkuround of infarmation,
they should undearetand corrent uvsane in the liant ! Lreader
rolatioashinsg,

Httitudne tovward lansucso and Trhguase toanohitay oo
shaped in diflerent woys -~ through informustion, porsonal
experience, cbservations, formal and ianformal cesments Ly
people who have prestige to the reader or listener, Lvery-
one in a college Lnglish department shares in the serious
responsibility of shaping the attitudes of prospective English
teachers and so in turn, the classroom experiences that
high school students will have with languacge,

When the opportunity was available through ISCPLT
(I1linois State-Wide Curriculum Study Center in the Prepara-
tion of Secondary School English Teachers), I was interested
in studying the language attitudes of college students -- alto-
gether 597 sophomores, juniors, seniors, and gracduate students
from ingtitutions located in representative parts of lllinois.
CGf these, 447 were English majors, The next largest gEroups
according to majors were Journalism (55) and Speech (44),
leaving a mis%%&aneous group of 51, I also aimed to continue
to study the knglish majors who, as seniors or graduate students,
said that they intended to teach junior or senior high school
Inglish and who, after an interval of a year or more, were

doing <o, Of the possible 196 seniors and graduate students
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in this follow-up, it was poszible to locate and got responses
{from 833 of thecse, only 19 werc teaching junior or seniov
high school Lnglish, An additional =roup inclucded in 1ho
study consisted of 202 public gchool teachers who at the
time were workine with student tcacher% in knglish from the
various lllinois colleges, or had doné}in preceding vears,

The responses of the several different groups were
compared with the respvonses of ten ocutstanding linguists

on a 100-item Language Inguiry that 1 developed, with the

ten linguists contributing as consultants, [Ellinuis State-
Wide Curriculum Study Center, Lllen A, Frogner, 0 _Study of

the Responses to the "Lansuagze Inquiry” (Urbana, [llincis:

University of Illinois, 1965]

The content of the lﬂﬂﬁill consists of statements rclated
to a number of language topics: attitude toward language,
composition writing, develepment in tiie use of languarnea,
dialects<, dicticonarices, grammatical forms, history of the
Inglish language, language study and teaching, pronunciation,
punctigtion, rclationship between speaking and writing,
relationship of English to other languages, spelling, standards
in using language¢, structure of sentences, style, terminology,
and vocabulary,

It is not the intention here to comparc cach of the atti-
.udes cxpressed by Thomasin with the attitudes expressed
in responses to the items, The content of the two sources
is not parallel in every respect, lowever, there are some
comparisons of interest where relationships in the content
are close,

For instance, Thomasin was impressed by her experience
with the frag's, In the Language Inguiry, the statement
most closely related to the situation is this: \erbless

sentences _are freguently effeoctive in descriptive writing,

The ten linguists either agreed or moderately agrecd with

thig statement, None disagreed and none indicated no opinion,

O
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Cf the 447 knglish majors, 55' percent (in round numbers)
cither agreed or moderatcely agreed, 34 percent disagrced,
an< 11 percent indicated no_opinion., The percentages for
the responses of the 270 college seniors (not gquite all
Lnglish majors) werc almost the same (differing by one or twe
figures or not at all),

N higher percentage of the 83 recent graduates agrecd
or moderately agreed with the statement concerning the accept-
ability of verbless sentences, The percentage here is 67,
Twenty~five percent disagreed and seven percent checked no
opinion, The cooperatind\toachors voted a still higher per-
‘centage of agrecement or modceratce agrecment with the statement
in the lggglgxﬁg(73 percent), Ninetceen percent disagrced,
5 percent indicated no_opinion, and 3 percent omitted the item,

The results herc parallel onc of the gencral findings in
the study: the responses of the coopereting teachers in the
Junior and senior high schools were clos~r to the responscs
of the linguists than was true of any of tie other groups,
although there still were a number of statistically signifi-
cant differences, (These tcachers were a select group,
VMiore than half had their Master's degree and five, a decgrec
beyond the Master's, All werc experiecnced teachers who had
supervised student teachers,) Next in closeness of rcsponse
to the li%%ists were the €3 recent grvﬁuviﬁg) Ligtiui rmogors
whA&as seniors or graduatec students had indicated an intention
to teach in the secoudary schools,

Stated in statistical terms, comparisons of responses of
the main groups in the study and responses of the linguists are

like this: Cut of the 100 items in the Lanpuage Ingquiry, there

were 12 differences at the ,01 level of significance between
responseQPf the linguists and reeponses of the cooperating
teachers, 17 such differences between linguists and recent grad-
uates, 27 between linguists and the entire college group (also
between the linguists and college seniors), and 25 between
linguists and Lnglish majors, (If an explanation of terms is
in order, the ,01 level of significance means that the observed
difference is a truc difference and is not due to chance,)
Thomasin brought up another matter of usage where resultis

ERIC
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from the Language Inquiry are of interest in the attitudes

expressed, The statement in the lInguiry is this; The sisns

saying "Drive Slow” should be corrected to recad "Drive Slowliy,"

Lach of the ten linguists disagreed with this statement,
ilespectively 35 and 33 percent of the Iknglish majors and
collcge seniors disagreced, as did alsc 47 percent of the
recent graduates and 535 percent of the cooperating teachers,
When the results are looked at further, we sec that 40 pcecrcent
of the knglish majors and also 40 percent of the college
seniors agrced or moderately agreed that "Drive Slow” should
be corrccted, About one—thﬁ?d in ecach group of the recent
graduates and the cooperating teachers thought so too, Clags~-
room practices may very well be reflected in this comment

by a college student: “l know that the sign is incorrect
grammatically ==~ it should read 'Drive Slowlyi' 1 feel

*Drive Slow® is more effective on the sign,"

The student's comment on the slow=slowly question and

the results for this item in the Language lnguiry reflect

what appears elsewhere € in the findings =-- a tendency on
the part of the respondents to follow a traditionai\fule

or a rigid classification, The situation may be inQi ative
of the over-confidence to which lhomasin referreq’ﬁu % may
@X®p suggest a lack of confidence in one's own ogserVations
of language,

In Part 11 of the Languare Inguiry, the respondente

were asknd to cheeck the three items that they would most

like to hear discussed and also the recasons for their selec-
tion, The statements chosen for discussion show an abscnce

of many\where a statistically significant diffcrence exists
between responses of the linguists and responses in the
different groups, Again the gituation may %eveal an over-
confidence in dealing with the familiar, It is true, too,
that without knowledge to start with and consequently often
wvithout an interest, individuals are not likely to be aware,

I believe that Thomasin @y made this point, although perhaps

indirectly,




licwever, the retults are not all discourarming, A number
of respondents showed an interest in talking about this

statement: The child's development in the usc_of language

during the pre-school ycars provides clues for mciheds to

. ~ . e, O ,
be used_in_the Lknglish classroom, I am sure that Thimasin
would have participated ecagerly in this discussion, Another
result that I found encouraging came from the comparatively

strong acceptance by a]lkroups of the statement: Tue process

of lcarning a_ languagce differs from the process _of learning

historical facte, The nroblem here, though, is to find illu-

t i

strations oif tac idea put iante praciice, Thomasion's compente

about teaching languvage were pointoed in this divection, vut

in my raxperionce, she was unoesaal In her awarcuoss,
Hny Lother about lenzuagce attitudes in teacher oducationt

There are tmportant rcasons, It makog'%g/as pecople in Iinmlish

hducationymnrl cnnscious of what our students are thinking,

and thisﬁ%ong@iousncss is the beginning of teaching. It

lielps us know where to start, how to cvaluate our own plans,

and how ton modify the curg{culum in the preparation of teachc¢rs,

We know that in me v colleges, the lanpguage and composition

requirements for prosvective English teachers have been increaseod

in recent years, Do we simply add coursesyand sit ocack?

Since there are only so many credit hours available, should

not the requirements be constantly evaluated in terms of

what language background is of most worth to the secondary

school teacher of Lnelish? lIs the college student in his

preparation to teach Lknelish stimulated to think and obsere

in relation to his own language environment? To what extent

is he given background information about the problems of usage

that he will meet as a teacher? (Is this simply left to chance?)

Who g&édes the sfudent in his thinking about and observing

the varieties of LEnglish? Illow comprehensive are the requirced

language courses -~ what different aspects of languacge are

included? Should not linguists, junior-senior hieh school

O
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English tcachers, and college teachers concerncd with kreglish
Lducation mose often study together the kind of preparation
necded by the teacher of tt2 Lneglish lanpuage? Why not invite
psychologists and sociologists who are intercsted in language
development in the individual? There 1 a joh to be donc,

but first there is a job to be analyzed,

Lllen A, Frogner
Emeritus

Southern Illinois University
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